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MESSAGE FROM THE PRESIDENT 
Sami Kahn 

 
Dear SESD Friends, 
 

As the school year winds down and we prepare for our busy summers, I would 
like to mention some “summer reading” which you might find interesting and relevant to 
our common interests in science and disability.   
 

First, NSTA has developed a comprehensive and highly thoughtful position 
statement on the education of students with disabilities.  The statement, which was 
adopted by the NSTA Board of Directors in May 2004, outlines a series of 
recommendations for instruction, curriculum development, assessment, professional 
development, and career preparation, all based on research in best practices.  The 
statement can be found at http://www.nsta.org/positionstatement&psid=41 and represents 
a solid framework for ensuring success for all students in science.  I strongly recommend 
that teachers and administrators review this statement as they reflect on the past year’s 
successes and challenges, and of course, prepare for the future.   
 

Second, as many of you know, there has been much debate regarding the No 
Child Left Behind Act (NCLB), particularly as it pertains to students with disabilities.  
The legislation’s purpose is to “ensure that all children have a fair, equal, and significant 
opportunity to obtain high-quality education…..” and it provides an accountability 
system based on annual test scores to determine whether a school is making “adequate 
yearly progress.” Currently geared toward reading and math, the Act specifies the 
addition of other subject areas including science in the 2005-06 academic year.  The Act 
intentionally includes students with disabilities in the assessments and requires 
disaggregation of the data in order to allow performance comparisons between students 
with and without disabilities.  I have heard a great deal of resistance to the legislation, not 
only due to the issues of funding but on a more personal level, from many parents of 
children with disabilities who are concerned about what appears to be a “one test fits all” 
approach to assessment.  I have also heard concerns voiced from many teachers who 
wonder what exactly constitutes a “highly qualified teacher” when one wears multiple 
hats; specifically teaching science to students with special needs.  As a teacher, a mother 
of a child with a disability, and as an attorney/parent-advocate, I have been doing a great 
deal of research on this legislation to understand its potential impact on teachers and 
students. While I believe “the jury is still out,” I personally support the overarching 
emphasis on holding schools accountable for the achievement of all students, as well as 
ensuring the inclusion of students with disabilities in the assessments.  The legislation, 
which has undergone a great deal of “tweaking” in the last year, includes provisions for 
alternative assessments for students with special needs, and of course, acknowledges the 
accommodations which must be met within a students’ particular I.E.P. under the 
I.D.E.A.   And although I have concerns about yet another potential source of pressure to 
“teach to the test,” I am hopeful that the spirit of the legislation, which mandates that all 
children be counted and challenged to high expectations, will bring more promise than 
pitfalls. To learn more about the issues surrounding NCLB and in particular, the concerns 
regarding disability and the legislation, you might consider the following: 
 
 



 3 

The U.S. Department of Education’s official government website for the Act: 
www.nclb.gov 
 
Council for Exceptional Children  
 http://www.cec.sped.org/pp/side-by-side09_04_02.pdf 
This document analyzes the implications of the NCLB Act for students with disabilities 
on a paragraph by paragraph basis.  
 
Wrightslaw 
 http://www.wrightslaw.com/nclb/ 
This site, created by Peter and Pam Wright, Attorney-Advocates, gives their 
interpretations of the implications of NCLB for students with special needs.  
 

Finally, I am happy to direct you to SESD’s new website.  It can be found at 
www.sesd.info.  While it is only in its testing stages, we are very pleased with the 
outstanding work of member Kathey Roberts and her students in their web page design.  
We are currently working out accessibility issues with the site, and hope to have it more 
fully complete by the end of the year.  I do hope that you will visit the site and of course, 
your comments and suggestions are welcome.  No mention of websites would be 
complete without a special thank you to Ed Keller, Jr., who for many years has been 
lovingly maintaining the SESD website through his web page at West Virginia 
University.  Ed’s unyielding commitment to SESD and science and disability in general 
is something for which we can all be grateful.   
 

Well, I am ready to leave this computer and head outside to enjoy some of this 
lovely summer weather.  I wish you and your families a happy and healthy summer 
season! 
 

 
 

Minutes of SESD Annual Business Meeting 
NSTA – Atlanta, GA 

April 2, 2004 
 
Present:  Laureen Summers, Babette Moeller, Ed Keller Jr., Jeremy Doss, Saul Shenberg, 
Virginia Stern, Almetta Hall, G.D. Sharma, Sami Kahn 
 
The meeting was called to order and minutes were reviewed and accepted. 
 
President Sami Kahn presented her report on the state of SESD. 
 
Report of Secretary, Pro tem John Stiles was reviewed. 

 
Report of Treasurer David Bartlett was reviewed.   
 
Convention Committee Chair Babette Moeller reviewed the costs involved for the 
convention reception and the Science-Abled Breakfast.  The possibility of a reception to 
be held at the exhibit site rather than the more expensive private room option was 
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discussed.  Also, Ed Keller agreed to talk to Carolina Biological for snack money.  
Babette Moeller was thanked for her outstanding work on organizing the convention 
programs. 
 
Membership Chair Almetta Hall requested dues from all attendees and discussed her 
desire to organize a membership drive, particularly utilizing the new website.  The 
suggestion to provide membership flyers at regional meetings for distribution at tables 
was made and enthusiastically approved.   
 
Newsletter Editor Laureen Summers displayed copies of the most recent GoodNewsletter 
as she encouraged submissions by members for the upcoming issue.  Laureen was 
thanked for her excellent work on the Newsletter. 
 
The Journal editors, Peter Veronesi and Moira Fallon were thanked in absentia for their 
fine work on the Journal.  Virginia Stern and Laureen Summers of AAAS agreed to have 
AAAS pay for copying and postage costs for the Journal.  They were enthusiastically 
thanked.   
 
Sami Kahn updated the group on the 2003-04 Scadden Award, which was awarded to 
Ms. Jean Durrett, 5/6th grade science teacher at Maedgen Elementary School in Lubbock, 
TX.  She would receive the $1,000 award and plaque at the Science-Abled Breakfast on 
April 3.  Sami Kahn asked for volunteers to consider taking on the role of Scadden Chair 
as Lee Hoffman was unable to fulfill his duties this year. 
 
The new SESD website, designed by Kathey Roberts and her students, was launched for 
testing purposes.  It can be found at www.sesd.info.  The suggestion that the site be 
announced through NSTA Reports was made.  The site is currently not adequately 
accessible.  Sami Kahn offered to ask Robin Willner at IBM whether someone there 
would be willing to review for accessibility.  It was agreed that money needs to be raised 
to support maintenance and design for accessibility.  Possible sources to be considered 
were WGBH National Center for Accessible Technology (Larry Goldberg, Madeline 
Rothberg), CAST, NEC Foundation, and NSF – Digital Archives.  Jeremy Doss agreed to 
ask some sources for funding. 
 
Vacancies:  We currently have a vacancy for Secretary, which is gratefully being filled 
by John Stiles, pro tem.  No one at the meeting agreed to take on this role, but all agreed 
to solicit interest from others. 
 
CAGS – Sami Kahn discussed some of the outcomes of the 2003 CAGS in Plymouth, 
MA.  This year’s Congress will be held in Bozeman, Montana from 7/7 – 7/10.  All were 
invited to consult NSTA’s website for details. No member committed to represent SESD 
at this time.  
 
The group supported the idea of a Lifetime Service Award, but agreed that sources for 
funding must be sought.  Segway was mentioned as one possible source.  Sami Kahn will 
draft a letter and share with the group.   
 
Ed Keller Jr. questioned the status of SESD as to whether it is an Associated Group or an 
Affiliated Group of NSTA.  As we are an Associated Group, we do not hold board 
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membership.  Sami Kahn and Ed Keller Jr. will revisit the requirements of affiliation.   
 
The meeting was adjourned. 
 
Minutes respectfully submitted by Sami Kahn.   
 

 
 
Treasurer’s Report 
Science Education for Students with Disabilities (SESD) 
March 31, 2004 
Statement of Account #1015973 
Community Financial (formerly Community Federal Credit Union) 
Northville, Michigan  48167 
 
Statement: 
 
 Income: 
  Balance on Hand (3/25/03)  1,443.08 
  Membership Dues      236.00 
  Bibliography           5.00 
  CAGS Reimbursement      200.00 
  Re-deposit of missing check 
   #142        450.00 
       _______ 
       2,334.08   
 
 Expenses:  
  CAGS 2003       200.00 
  Journal Printing/Mailing     298.00 
  Atlanta Hilton-Reception (’04)     415.26 
  Check Charge for Above          3.00 
  Stop Check Fee for Check #142      25.00 
  Re-Issue of Check to Philadelphia 
  Marriot (Check #143)      450.00 
       _______ 
       1,391.26 
 
Balance of Account as of March 31, 2004     942.82 
 

Respectfully Submitted by: 
David F. Bartlett 
Treasurer 
Science Education for Students with Disabilities 
3/31/04 
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Adaptations for Students with Disabilities in General Education Science 
Classrooms:  Tips for Teachers  

 
Charlotte Wieck Haselhuhn and Greg Stefanich 

University of Northern Iowa 
 

A significant number of students with disabilities receive their science education in a 
regular classroom setting.  Nationally, 13.33 % of all students in the U.S. ages 3-21 were 
served under IDEA in the 2000-2001 school year  (NCES, 2002).  Of these 6,293,000 
students, over 45% were served in regular education environments at least 79% of the 
school day (NCES).  Individual Education Program (IEP) teams are required by IDEA to 
determine the least restrictive environment in which children can be served with 
reasonable modifications and accommodations.  For many students with milder reading 
or written language disabilities, a hands-on, experiential approach yields improved 
performance (Atwood & Oldham, 1985).  The requirements of No Child Left Behind 
(2002) provide further impetus for placement of students with disabilities in regular 
science education classrooms.  Essentially, No Child Left Behind requires that every state 
receiving ESEA funding develop or adopt challenging academic content standards and 
administer annual tests in science to every student in one of the grades 3-5, 6-9, and 10-
12, beginning in 2007-2008.  Furthermore, the states must ensure that annual yearly 
progress is satisfied each year for all subgroups, including economically disadvantaged 
students, major racial and ethnic groups, disabled students, and students with limited 
English proficiency.   

Students with disabilities must be served in the least restrictive environment with 
appropriate accommodations and modifications, and the regular classroom teacher must 
participate in the planning process.  The purpose of such adaptations in the classroom is 
to allow the student to benefit from the general curriculum and access state or district 
standards.  National Science Education Standards state, “All students in the K-12 science 
program must have equitable access to opportunities to achieve the standards” (National 
Research Council, 1996, p. 221).   

How should regular and special education teachers and parents of children with 
disabilities determine which classroom adaptations may be beneficial?  Such decisions 
should be made collaboratively, ideally by the IEP team and with the input of the student.  
Although adaptations must be individualized and based on the needs of the child; Fuchs, 
Fuchs, Hamlett, Phillips, & Karns (1995) suggest that general education teachers may be 
more inclined to use adaptations that are not specific to an individual student, but can be 
implemented more generally.  Such adaptations can be made in a variety of areas 
including classroom schedule, setting, equipment and technology, instruction, 
curriculum, materials, assessment, and student responses required.  Such adaptations may 
benefit students who are not identified with disabilities, such as slow learners, students 
with limited English proficiency, or students with 504 plans, as well as students with 
disabilities.  Teachers may consider adaptations in the following areas: 
1. Schedule 
• Modify the pace of instruction. Provide smaller chunks and more repetition. 
• Shorten assignments.  Decide which concepts and activities are the most 
important. 
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• Consider the impact of time of day on the student’s ability to complete the 
required tasks.  Some students with special needs may take medications that are more 
effective at particular times of the day.  Other students may tire easily and need more 
frequent breaks.   
2.  Setting 

• Use a consistently implemented positive behavioral management system. 
• Consider the physical environment.  Mobility challenges, noise, and lighting 
may impact some students. 
• Consider optimal seating. A student with a disability need not always be 
placed adjacent to the teacher, but the teacher should be able to monitor the student 
(and the entire class) without difficulty.   
• Some students may benefit from a quiet place to do independent work.  If 
used, this option should be available to any student in the classroom and should not 
single out the student with a disability.   

3. Equipment/technology/Associate assistance 
• Use your computer.  Use of software for presentations and word processing 
may benefit students with language difficulty. 
• Tape recorders, audio or video, are a great resource; tape lectures for later 
review. 
• Assistance of a special education associate should be considered only if such 
assistance is necessary for the student to benefit from the general education setting.  
Typically, this should be because of physical needs.  Assistance of any type is 
designed to make the student more independent, as opposed to fostering 
dependence on another person.   
• Become familiar with any physical disabilities the student may have.  
Accommodations that are made in the special education classroom to make the 
student more independent should also be used in the general education classroom.  
For instance, a visually impaired student may utilize large print or Braille materials, 
rather than having an associate read text to him or her.  A student who has 
difficulty with verbal communication and used PEC materials in the special 
classroom must have access to those materials in the general education setting.   

4. Instruction 
• If using an activity-oriented approach in the classroom, the teacher may need 
to combine this with more direct instruction for students with learning problems 
(Mastropieri, Scruggs, & Butcher, 1997).  Students with mental disabilities may 
require considerably more scaffolding and direct instruction to acquire concepts 
that non-disabled students are able to learn through inductive approaches.   
• If using a textbook approach to instruction, students with disabilities in 
reading may require such supports as taped text, assistance with comprehension, 
study guides, instruction in study skills, memory strategies, writing skills, and test-
taking strategies (Mastropieri & Scruggs, 1994).   
• Design instructional activities to promote inclus ion.   
• Utilize advanced organizers. 
• Utilize peer tutoring and cooperative learning.  Make sure that the student 
with a disability is assigned an active role in group learning activities. 
• The teacher should model appropriate thinking and problem solving.  For 
many students with disabilities, such thinking must be made explicit. 
• Present information in multiple modalities.   
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5. Curriculum 

• Students with special needs must have access to the same standards and 
curriculum as students who do not have special needs; however, the student with 
special needs may access the curriculum at a different level or may focus on 
benchmarks of particular importance.  Teachers may need to access the district or 
state curriculum guides to determine appropriate benchmarks for students with 
moderate to severe disabilities.  
• Students may benefit by setting their own goals or setting goals collaboratively 
with the teacher.  Not only will this assist in learning science concepts, it also 
teaches self-advocacy.   

6. Response/ Assessment  
• Use assessment that is criterion-based; individualized to the specific goals and 
objectives identified for the learner. 
• Allow taped or dictated responses for children with reading and written language 
disabilities.   
• Consider alternate ways of demonstrating knowledge: use presentations or oral 
examinations.  
• Modify tests or daily work to reflect knowledge in essential benchmarks, as 
identified for the individual.   
• Consider performance assessments with modifications as appropriate, such as 
portfolios, exhibitions, or presentations. 
• Use formative, as well as summative, evaluation. 

7. Materials 
• Put textbooks on audiotape or provide alternative text  
• Shorten/reformat worksheets:  Decide which points are most important in terms of 
the benchmarks identified for the student.  Include only those items on the 
worksheet.  Allow for short answer rather than longer written responses.   
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The Magic of a Good Teacher 
Jean Durrett 

 
     It was a dark and stormy night...  Don’t stories always start something like that?  This 
isn’t a story, though.  It’s a true account of my experiences with students.  I think many 
students have some sort of disability-- some much more severe than others.  The 
teacher’s job is to make the magic that encourages every student to want to succeed.   
     I love Harry Potter and the magic that goes along with the stories.  I wrote a short 
account of how my classroom might appear to some students—those with vivid 
imaginations and a love for “magic.” 
      The principal was confused.  Why did everyone want to be in Mrs. Weinstein’s room?  
She seemed perfectly “normal.”  Yet, there was something about her… 
     Every year, around Halloween, Mrs. Weinstein presented her lesson on bats, Harvest 
Moons and other magical science phenomena.  Eerie science?  Well, the way Mrs. 
Weinstein taught, science did seem magical.  You see, Mrs. Weinstein had a magical 
picture.  Although she said the picture was only an illusion, students could stare at it for 
long periods of time and “see” magical things.   
     Once, the room was mystically transformed into a cave.  Bats roosted on the rafters of 
the room while the smell of ammonia permeated the air, creating an illusion of 
underground humidity and musty odors.   
     During a study of space, the illusion turned the classroom into the planet Mars.  
Students were transformed instantly into accurately outfitted astronauts with scientific 
probes, machines and testing equipment.  “This is amazing!!!”  students shouted as they 
observed the planet in excruciating detail.  Everywhere they looked, they saw piles and 
piles of red dust swirling around and winds so strong they had to hold onto something to 
keep from being blown away.  “Out of the dust,” I later recounted, “there seemed to be 
something unrecognizable; so unrecognizable that I shook with fear.  Its color was 
indistinguishable and its eyes stared with a piercing steel sharpness.  How could I escape 
such a horrible creature?  I closed my eyes, hoping to take myself back to school, to my 
refuge of safety.  After what seemed like hours, I opened my eyes and I couldn’t believe 
it!!  Sitting in my classroom, I was staring into the very eyes of...Mrs. Weinstein.”     
     “What’s the matter, dear?”  Mrs. Weinstein asked very softly.  “You look very upset.”  
To be continued… 
     My teaching career began with a job on the east side of town.  Teachers in the east 
side schools worked with students who were “economically disadvantaged.”  My first 
“out of the ordinary” experience introducing me to the world of education, took place at 
the end of the day.  I asked Ronnie to pick up the paper around his desk as we were 
preparing to leave for the day.  He pulled a gun out of his pocket and said, “Make me!!”  
Trash on the floor suddenly wasn’t quite as important to me as it was a few minutes 
earlier.  I know you are dying to find out what I did.  (Remember, I was very young).  
Before I clearly thought about it, I grabbed the gun out of his hand and told him I would 
wrap it around his neck.  That response seems a little absurd now, but it helped me save 
face, so to speak. 
     When I started teaching, I don’t remember having meetings to set goals for students 
with disabilities.  I remember students who had more difficulty learning and students who 
had physical or mental disabilities, but we taught with common sense, not a set of 
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guidelines.  I don’t remember “inclusion” as an educational procedure. 
    After teaching for several years I transferred to a school that was a center for visually 
handicapped students.  My first experience with a visually handicapped student was with 
a girl in the fifth grade.  One day after school I was standing on the sidewalk talking to a 
student when Ashley, who was totally blind, approached me from behind.  She bumped 
into me and said, “Hey, watch out, I’m blind!”  I turned around and said to her, “Young 
lady, don’t ever talk to someone that way.”  Then I ran to the vision teacher and talked to 
her about the incident.  The teacher told me they had been working on social skills with 
Ashley.  I requested that Ashley be placed in my room in sixth grade.  We got to know 
each other very well and I am proud of the relationship we had.  I started becoming a 
better teacher because of Ashley.  I learned to change my vocabulary.  Instead of saying, 
“Look on the board,” I would say, “On the board I have …” If we watched a video, I 
made sure the room was quiet so Ashley could hear the auditory part of the video.  I had 
the same high expectations for learning for Ashley as any other student in the room.  I 
adapted my lessons in any way I could to make sure Ashley had an equal learning 
opportunity.  I utilized cooperative group work to enable Ashley to understand hands-on 
activities.  You have heard of “tough love.”  On occasion Ashley would ask, “Where’s 
my cane?”  I always replied with, “Where did you leave it?”  My response was to help 
Ashley.  I wanted her to become more independent.  She had always depended on other 
people to manage her day.  Ashley learned to walk without bouncing, bend over in a 
lady-like way, and respond to people in a polite, socially acceptable way.  Her grades 
were outstanding because she was a very good listener.  The most rewarding experience 
that year took place on Play Day.  Ashley had never participated in Play Day because she 
didn’t feel like she was capable of competing.  I couldn’t stand to see her sit on a chair all 
day and not participate.  The P.E. teacher and I planned the races so Ashley could 
participate with her class.  The classes competed in races like relay races, dashes and 
three- legged races.  My class was a particularly competitive group.  I knew they had a 
strong desire to win.  I prayed that Ashley’s experience in Play Day would be a positive 
one.  For Ashley, we tied a rope from the starting line to the finish line.  Ashley ran while 
she held onto the rope.  Of course, her pace was slower than the sighted students, but she 
was able to participate in all of the events.  I started to notice that the sighted students in 
my class were trying harder and pulling together as a team to try to win each race.  I 
never heard a student mention the fact that Ashley “held up the team” or “ran too slow 
for us to win.”  Ashley had fun on Play Day for the first time in her elementary school 
career.  When the results were announced, my class won First Place.  I wasn’t nearly as 
proud of the win as I was of my class that cared enough about Ashley to work together so 
she could play. 
          Our school had an outdoor learning center that was not safe for visually 
handicapped students.  I wrote a grant through the Regional Alliance for Science, 
Engineering and Mathematics at New Mexico State University to obtain funds to create a 
safe environment for the outdoor learning center.  The grant was approved and my sixth 
grade students planned, coordinated and constructed materials for the center.  One group 
of students made audio tapes for visually impaired students to be able to navigate through 
the center.  Now it was safe for everyone. 
     I applied for the Presidential Award for Excellence in Science Teaching and won the 
national award because of the project involving the transformation of the outdoor 
learning center.  I won the Texas Medical Association’s Outstanding Teacher of the Year 
Award in 2002, the Science Teachers’ Association of Texas Outstanding Middle School 
Teacher of the Year in 2002 and the RASEM Outstanding Teacher of the Year Award in 
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Science for Students with Disabilities. In 2003 I won the national award, Lawrence 
Scadden Teacher of the Year in Science for Students with Disabilities.  The two latter 
awards make me so proud when I think of all the outstanding teachers of students with 
disabilities.  I am very humbled by the awards and yet thankful that teachers are being 
recognized for their work. 
     This year, 2003-2004, I am fortunate to have, in my homeroom, one blind student, one 
deaf student, special education students and gifted students.  I expect each student to 
reach the high goals I have set for them.  My blind student, Eric, received a grant to 
attend Space Camp in Alabama for the Visually Impaired.  He learned from a blind 
scientist that he can work for NASA as a career.  He was given an award for outstanding 
camper and served as a team leader in his group.  His goal is to work in the area of space 
science after graduation.  Much of my curriculum revolves around space science, so he 
developed a love for the subject at an early date.  I encourage Eric to take every 
opportunity to learn more.  Space Explorers, Inc. held a contest this year.  The students’ 
task was to design space patches, much like the patches astronauts design for their 
missions.  I entered designs from students in my Science Club.  Eric is a member of the 
Science Club.  Nationally, Eric won second place.  I am so proud of his work and 
determination to succeed.  I wrote another grant to purchase drawing tools for Eric.  Eric 
used the tools to complete an assignment in class.  The students’ assignment was to 
compose drawings to illustrate different biomes.  Eric’s drawings were so well done that, 
when they were displayed on the wall, he received many compliments. 
     I enjoy the challenge of meeting the needs of all students.  All children have needs and 
all children have the right to learn in a challenging environment.  I am proud of what my 
students have accomplished.  They truly are “special.” 
 

 
 

Accessible Web Resources for The Science Classroom 
 
Natural History Education, Science, Technology 
http://www.nhest.org  
NHEST is an organization designed to bring education in science and natural history to 
special populations of children and adults, primarily by use of computer technology.   
The NHEST website hosts the Penquis Virtual Nature Center, an online nature center 
devoted to the study and enjoyment of nature using non-visual means.  Through the 
Penquis Virtual Nature Center you can find information about the plants and animals of 
Northern Maine, or take a hike on a virtual nature trail. 

 
 
 
 
The Virtual Cell Web Page 
http://www.ibiblio.org/virtualcell/ 
This web site contains information about cell biology including a 3d interactive tour of a 
cell that will appeal to visual learners.  The virtual cell tour includes a pronunciation 
guide that allows users to click on various parts of a cell and hear their names 
pronounced.  The website also contains downloadable worksheets and resources for 
teachers.  The website comes in English, Spanish, French and Russian versions. 
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New Web Site on Disability Studies 
 

The Center on Human Policy has a new web-based project to help teachers at the 
middle and high school levels integrate disability studies into the regular school 
curriculum.  The title of the project is "Disability Studies for Teachers" and it can be 
accessed at: www.disabilitystudiesforteachers.org  

The web site includes lesson plans, organized according to units (topics), with 
background essays and links to a variety of publicly accessible web sites containing 
historical source documents.  It also has essays on why teachers should include disability 
in their teaching and on "differentiated instruction" (how to adapt the curriculum for 
diverse learning styles). 

The current "units" on this web site address: an introduction to disability studies, 
the history of deaf education, Dorothea Dix's reform efforts regarding poorhouses in the 
1840s and 50s, P.T. Barnum and the development of "freak shows," and Conscientious 
Objectors during World War II who exposed horrific conditions and brutality at state 
institutions.  All of these plans have undergone external review. 

More units and plans have been drafted and will be included on the site after they 
have been reviewed and evaluated. 

We have developed a relatively easy way for anyone to evaluate these lesson 
plans.  Please do so.  We'll take seriously any and all comments. 

Most of my own teaching is at the university graduate level.  I know that I will 
adapt these lesson plans for my own teaching, and I encourage others to do so. 
This is not a "commercial advertisement."  There are none of those annoying "pop-ups" 
on this web site; we have no way of recording who visits the site unless they submit a 
(confidential) evaluation form; there is no fee to use the resources on this web site. 
Practically, all students in middle school, high school, and the university are exposed to 
African-American history and the related history of other ethnic groups, women's history, 
and other diversity issues.  Isn't it about time for students at all levels to be exposed to 
this rich and interesting history of disability in America? 
--Steve 
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Watch FREEDOM MACHINES - by Jamie Stobie and Janet Cole 
a P.O.V. film for National Broadcast on PBS September 14 

(check local listings for times) 
 
FREEDOM MACHINES takes a new look at disability through the lens of assistive 
technology. The experiences of a group of unforgettable people let us re-examine ideas 
about ability and disability grounded in our culture and attitudes. Engineers, designers 
and users challenge barriers inherent in our built environments, and reveal the gap 
between the promises of the 1990 Americans with Disabilities Act and everyday reality 
for 54 million Americans with disabilities. Whether mainstream technology or 
extraordinary inventions such as stair-climbing wheelchairs, FREEDOM MACHINES 
reveals both the power and limitations of technology to change lives.  
 
High school student Latoya Nesmith of Albany, N.Y. dreams of becoming a translator at 
the United Nations as she completes her classroom assignments using a keyboard that 
mitigates her limited dexterity.  Floyd Stewart, paralyzed in mid- life by a car accident, 
uses assistive technologies to run Middle Tennessee’s Center for Independent Living.  
Blind physicist Dr. Kent Cullers taught computers to do what his ears can do, and now 
leads the Search for Extraterrestrial Intelligence (SETI) Institute in Palo Alto, Calif.  
Susanna Sweeney-Martini is completing her college education in Seattle with the aid of a 
power wheelchair and voice- input software.   
 
These are a few of the people whose stories are at the center of Freedom Machines, a 
new documentary having its broadcast premiere Tuesday, Sept. 14 at 10 p.m. (check 
local listings) on PBS’ acclaimed non-fiction series P.O.V.  This poignant and thought-
provoking film tells the stories of people typically labeled (and dismissed) as “disabled”, 
whose determination and access to inventive new technologies are transforming their 
lives and their communities.  A coalition of national organizations are hosting local 
community screenings, please contact us to bring FREEDOM MACHINES to your town: 
rwest@workingfilms.org  

 

 
 
 

 
Thank you and much appreciation to LaTasha Mason, my outstanding colleague at 

AAAS.  She is responsible for the design, layout, and distribution of every newsletter.  I 
want to especially acknowledge her support of me and all our work to insure that 

students with disabilities are encouraged and mentored to pursue careers in the sciences. 
 

Laureen Summers 



 14 

 
 



 15 

2003-2004 SESD Directory 
Science Education for Students with Disabilities – Executive Board and Officers 2003-2004 

President Sami Kahn 
61 W. 62nd Street, Apt. 12A, New York, NY  10023 
212-581-0971 
E-mail:  samkn@aol.com  

President-Elect Babette Moeller 
EDC/Center for Children and Technology, 96 Morton Street, New York, NY  10014 
212-807-4205 (V); 212-807-4284 (TTY); 202-633-8804 (FAX) 
E-mail:  bmoeller@edc.org 

Past-President John Stiles 
c/o The Universal American School, P.O. Box 17035 
Khaldiya 72451, Kuwait 
011-965-562-7229; 011-965-562-5343 (FAX) 
E-mail: john_stiles@lycos.com 

Secretary John Stiles 
c/o The Universal American School, P.O. Box 17035 
Khaldiya 72451, Kuwait 
011-965-562-7229; 011-965-562-5343 (FAX) 
E-mail: john_stiles@lycos.com 

Treasurer David F. Bartlett 
225 North Ely Drive, Northville, MI  48167 
248-344-8460 (W); 248-347-6928 (FAX); 248-347-0829 (H) 
E-mail:  dbartlett@ameritech/net 

Newsletter 
Editor 

Laureen Summers 
AAAS, 1200 New York Avenue, N.W., Washington, DC  20005 
202-326-6649; 202-371-9849 (FAX) 
E-mail:  lsummers@aaas.org 

Journal Editors Peter Veronesi and Moira Fallon 
Dept. of Education and Human Development, SUNY-College at Brockport,  
350 New Campus Dr., Brockport, NY 14420.  
585-395-5544 
pveronse@brockport.edu or mfallon@brockport.edu. 

Convention 
Committee 

Babette Moeller 
EDC/Center for Children and Technology, 96 Morton Street, New York, NY  10014 
212-807-4205 (V); 212-807-4284 (TTY); 202-633-8804 (FAX) 
E-mail:  bmoeller@edc.org 

Membership 
Chair an 
Award Comm. 
Chair 

Almetta I. Hall 
P. O. Box 54025 
Congress Heights Sation 
Washington, D. C. 20032 
AHall5000@aol.com 

Public 
Committee 
Chair  

Ed Keller, Jr. 
West Virginia University, Box 6057, Morgantown, WV  26506 
304-293-5201 ext. 2513; 304-293-6363 (FAX) 
E-mail:  ekeller@mail.wvu.edu 
Homepage:  http://www.as.wvu.edu/~scidis/ 

Bibliography 
Coordinator 

Janet Mansfield Davies 
1394 Cavan Street, Boulder, CO  80303-1604 
303-666-9312 (HO); 303-673-1803 (FAX) 

Science Education for Students with Disabilities 
SESD 
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Please complete the following information and send with your dues to: 
 David Bartlett, SESD Treasurer 
 405 West Main Street 
 Northville, MI 48167 
 
Name:  ______________________________________________  Telephone:  ______________________________ 
 
Position:  ____________________________________________  E-mail address: ___________________________ 
 
Institution:  ___________________________________________________________________________________ 
 
Mailing Address:  ______________________________________________________________________________ 
 
City/ State/ Zip Code:  __________________________________________________________________________ 
 
√ Committee Interest:  __Membership    __Convention    __Award    __Listserv/web    __Bid Update    __Newsletter 
 
SESD T-shirts:  _____L     _____XL     $15                                                                                    T-shirts:  ________ 
 
Dues*:  ___$10.00 for Indiv. Or Library     ___Overseas Members $16.00     ___$5.00 Students     Dues:  ________ 
 
Bibliography:  _____$5.00 (overseas members $8.00)                                                                          Bid:  ________ 
 
                                                                                                                                              Total Enclosed:  ________ 
 
 
*Due cover one year of membership benefits starting April 1 to March 31 of the next year.  Check your mailing label for your renewal date. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
You can receive your SESD Goodnewsletters via e-mail.  Make sure we have your current e-mail address.  

Contact Sami Kahn or David Bartlett to update your information.  


